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Central Bucks SD  

Central Bucks SD | Special Education Plan | 2022 - 2025  

Profile and Plan Essentials 

 

Special Education Students 
 
 
Total Number of Students Receiving Special Education  2550 
School District Total Student Enrollment  17554 
Percent of Students Receiving Special Education   14.5 
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Steering Committee 
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School District Areas of Improvement and Planning - Indicators 

Suspension/Expulsion by Race/Ethnicity (Indicator 4B) 
Indicator not flagged at this time. 
 

Disproportionate Representation by Race/Ethnicity (Indicator 9) 
Indicator not flagged at this time. 
 
 

Disproportionate Representation by Race/Ethnicity/Disability (Indicator 10) 
Indicator not flagged at this time. 

 
 

Timely Initial Evaluations (Indicator 11) 
Indicator not flagged at this time. 
 

Secondary Transition (Indicator 13) 
Indicator not flagged at this time. 
 

Graduation (Indicator 1) 
Indicator not flagged at this time. 
 

Drop Out (Indicator 2) 
Indicator not flagged at this time. 
 

Assessment (Indicator 3) 
Indicator not flagged at this time. 
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Education Environments (Indicator 5) 
Indicator not flagged at this time. 
 

Parent Involvement (Indicator 8) 
Indicator not flagged at this time. 
 

Early Childhood Transition (Indicator 12) 
Indicator not flagged at this time. 
 

Post-School Outcomes (Indicator 14) 
Indicator not flagged at this time. 
 

Resolution Sessions (Indicator 15) 
Indicator not flagged at this time. 
 
 

Mediation (Indicator 16) 
Indicator not flagged at this time. 
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School District Areas of Improvement and Planning – Monitoring 
District has completed all monitoring corrective action/improvement plans. 
 
 
 
 
 
 
 
 
  



8 

Identification Method 
Identify the District's method for identifying students with specific learning disabilities 

Discrepancy Model  
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Significant Disproportionality - Placement 
Significant Disproportionality 
 
District not flagged for Significant Disproportionality in this area. 
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Significant Disproportionality - Discipline 
Significant Disproportionality  

District not flagged for Significant Disproportionality in this area. 
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Significant Disproportionality - Identification 
Significant Disproportionality 
District not flagged for Significant Disproportionality in this area. 
 
 
 

 
 
 
 
 
 
 
 
 
  



12 

Non-Resident Students Oversight 
1. Is your district currently a host district for a 1306 facility?  

Yes 
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2. Describe the host’s educational oversight to ensure students with disabilities are educated in the least restrictive environment while in the 1306 facility? (If 
not a host, answer as if you were.) 

 

Section 1306 of the PA Public School Code requires the district in which a residential facility is located to provide special education and related services to each 
non-resident student. There are a variety of residential facilities within the Central Bucks School District boundaries. To meet the educational needs of these 
students, the district has an agreement with the Bucks County Intermediate Unit #22 (BCIU). The BCIU serves as the LEA for each of the facilities, handling child 
accounting, school records, and providing an education to these students. 
 

3. Describe the district’s procedures for communicating with 1306 facilities and how the district ensures a successful transition back to school?  
 

When the district has 1306 students residing in another school district, we work with the host LEA to ensure placement in the least restrictive environment. As 
part of these ongoing conversations, we seek out information about when the student will be returning back to the Central Bucks School District. When we are 
presented with that information, we reconvene the IEP team to update the IEP and make any changes to support the student as he/she returns. 
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Incarcerated Students Oversight 
1. Does the district have an adult correctional facility that houses juveniles within its geographical boundaries?  

Yes 

 
 

2.   Describe the system of oversight the District would implement to ensure that all incarcerated students who may be eligible for special education are located, 
identified, evaluated and when deemed eligible, are offered a free appropriate public education (FAPE). 
 

 
There are several correctional institutions within the boundaries of the Central Bucks School District, so a system for oversight already exists. As with students 
placed in non-correctional, residential facilities within the school district, there is also an agreement between CBSD and the BCIU for LEA responsibilities. This 
partnership is another example of how the district attends to CBSD's third Pillar of Excellence, Community Connections, in the district's strategic plan. The 
district and the BCIU maintain close contact regarding the needs of any students who may be thought to be eligible. In addition, the district's Child Find 
responsibilities and procedures are posted on the district's website, which in this case could be utilized by either the residential facilities or the families of the 
students temporarily residing in the district. If students are evaluated and found eligible for services, the district continues to work with the BCIU to develop an 
IEP and determine what constitutes FAPE for each individual student. 
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Least Restrictive Environment 

 
1. Review the district’s data for Least Restrictive Environment. Highlight areas of improvement. 

Currently, Central Bucks School District is exceeding the state average in two areas, students receiving instruction in the regular education classroom for less 
than 40% of their school day, and students receiving instruction in other settings. Only 6.3% of our students spend less than 40% of their school day in the 
regular education classroom (as compared with the state average of 9.8%), and only 2.7% are being educated in other settings (as compared with the state 
average of 4.7%).  

 

An area of significant growth should also be noted. During the 2018-2019 school year, 49.1% of our students received instruction in the regular education 
classroom for 80% or more of their school day. Currently, 54.6% of our students receive instruction in the regular education classroom for 80% or more of their 
school day. 

 
 

2. What universal practices does the district utilize to address the academic and social/emotional needs of all students in need of accommodations to their 
learning environments? 

The District employs an expansive repertoire of supplemental aids and services to ensure that identified students are educated to the maximum extent possible 
with non-disabled peers in the general education setting. A variety of instructional delivery models are available to ensure that students are educated in the 
least restrictive environment, including co-teaching models and supported models involving the integration of paraprofessionals into the regular education 
classroom. The District also has a 1:1 technology program in place, allowing assistive technology, including a variety of devices, to be readily available to all.  

 

Technology is just one way differentiated instruction is provided to ensure the general education curriculum and classroom is accessible to all. Other examples 
include curricular, assignment, and assessment modifications, use of alternate/adapted instructional materials, assignments, and assessments, providing 
alternate ways for students to demonstrate learning, adaptive equipment, preferential/flexible seating, and availability of evidence-based academic, social, and 
behavioral interventions for direct instruction to address specific student skill needs.  

 

In terms of supporting students with social/emotional needs, the District currently has four Board Certified Behavior Analysts who provide ongoing coaching and 
training on inclusive practices, positive behavior supports, Safe and Positive Approaches for Preventing and Responding to Crisis (SPA), provide individualized 
support for building and student teams, conduct Functional Behavioral Assessments (FBA), and assist with the development of positive behavior support plans. 
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The district has made the commitment to hire two additional BCBAs for the 22-23 school year to provide an increased level of support and service to our teams. 
Additionally, school psychologists, school counselors, and three social workers are available to assist with the implementation of School Wide Positive 
Interventions and Supports (SWPBIS) programs and collaborate with building teams and families in establishing connections with community-based 
organizations and agencies to support students’ social/emotional needs across environments.  In addition, the District has made the commitment to hire five 
additional social workers/mental helath counselors for the 22-23 school year, again to provide an increased level of support for the students who are in need of 
these services. 
 

3. Describe the academic programming and training efforts the LEA utilizes to ensure meaningful participation of students with disabilities in the general 
education curriculum. 

The District academic programming and training is driven by the goal to provide equitable sustainable learning outcomes for all students.  Provision of evidence-
based interventions, implementation of specially designed instruction, close progress monitoring, and professional development are key factors to ensure 
students with disabilities have purposeful and meaningful engagement in the general education curriculum.   

Including special education professional staff on curriculum committees as well as program pilots ensures that curriculum adopted supports students with 
disabilities meaningful participation and access to general education curriculum.  Our new Reading and Language Arts elementary adoption included a tier 2 
strategic intervention to meet the needs of our students with disabilities and provided purposeful access to general education curriculum.  This practice naturally 
promoted an increased time in general education 

 

Special Education administrators, professional staff, and our staff development team work in tandem with our general education administrators, curriculum 
supervisors, and general education colleagues to ensure the general education curriculum is delivered to students with disabilities using high leverage practices 
including differentiated content, product, and delivery of service models to provide access and response.   

 

The District is driven by the provision of high quality professional development, ongoing coaching, modeling, and feedback to ensure that all students are 
meeting learning outcomes to the maximum extent appropriate with their general education peers.    

Purposeful professional development is readily available and easily accessible to our special education and general education administrative, professional, and 
support staff on an ongoing basis.   

 

Administrative Meetings, faculty meetings, and department meetings have proven to be an effective way to provide procedural and substantive content and 
clarification to all stakeholders.  Professional development and coaching on the WHY, WHAT, and the HOW is delivered by our general and special education 
staff development professional partners.  The staff development team models the model of a shared and collective efficacy that all students can learn and how 
we can ensure that students with disabilities are engaged and accessing the general education curriculum to all new educators beginning their career in Central 
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Bucks during our year long induction program.  The shared professional development delivery of service coaching model allows the general education and 
special education teacher to collectively receive coaching in content and methodology through the lens of all students learning and accessing general education 
curriculum and promotes teacher ownership.   

 

Professional development courses, evidence based research articles, resources and tools are housed in Canvas Courses and on our district professional 
development website for ease of access.   We continue to access the multitude of district expertise and evidence based resources to ensure that students with 
disabilities are accessing meaningful ways to participate in the general education curriculum.   

 

 

4. Describe the supplementary aids and services the LEA utilizes to ensure meaningful participation of students with disabilities in extracurricular activities. 

The District uses a variety of supplemental aides and services to ensure meaningful participation of students with disabilities in extracurricular activities at the 
Elementary, Middle, and Secondary levels.  Students who require individualized support from a staff member to meaningfully participate are provided with 
paraprofessional support to access activities.  Each paraprofessional is given training opportunities as well as a paraprofessional handbook to utilize as a 
resource for supporting students.  Extracurricular staff members are provided with coaching and training to implement modifications and supports for students.  
This coaching and training includes support from our District Board Certified Behavior Analysts as well as Special Education Teachers.  The District also provides 
collaboration for program staff and families on the implementation of Specially Designed Instruction and Positive Behavior Supports. 

5. Describe the District procedures, which ensure that, to the maximum extent appropriate, children with disabilities placed in private institutions are 
educated with non-disabled children and have the opportunity to participate in district lead extracurricular activities? 

The District has shifted from a previous model of program based supervision to the current model which includes Special Education Supervisors managing 
students in a building model.  This shift has allowed all building supervisors to manage students in their buildings rather than one supervisor responsible for all 
students educated in out of district placements.  The new model allows Supervisors to more actively participate in programming decisions, including connecting 
the student and family with district opportunities to access extracurricular activities with non-disabled peers and the accommodations required and needed for 
access. 

 
 

6. Discuss the district’s need to build capacity and expand programs and services in an effort to provide a continuum of services.  (Consider the out of district 
placement chart) 
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Central Bucks School District provides a continuum of services to meet the needs of all students within the Least Restrictive Environment. Special Education 
programming includes learning support, emotional support, autistic support, life skills support, and multiple disabilities support programs in elementary, middle 
school, and high school programs.  This range of programs allows us to meet the varied and complex needs of all students with disabilities in our school district.  
In addition, all supports and services are implemented with fidelity and exhausted before a student is referred to an outside placement.  The percentage of 
Central Bucks special education students in placements outside the school district is 2.7%.  The state percentage of students in placements outside the school 
district is 4.7%.  The district places 50% less students than the state in out of district placements.   Central Bucks continues to serve as the LEA and remains 
actively involved in the student's program outside of the district. Our goal is to return the student to district and access special education programming in the 
Least Restrictive Environment.   

 

The District is increasing low incidence programming as a means to transition students back to the district from out of district placement and to meet the needs 
of our Early Intervention Transition students in district, the Least Restrictive Environment.  The district is adding the following programs in the 2022.2023 school 
year:  

1 Elementary Multiple Disabilities Support Program  

1 Elementary Low Incidence Autistic Support Program  

*differentiated delivery of service model 

*students come out of general education for targeted intervention, not an all or nothing approach 

*2 new BCBAs to build capacity  

*integrated related service delivery model 

*coaching and training of general education teachers 

*shared planning 

*special education teacher pushing in to general education to model implementation of social/emotional/behavioral interventions 
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Out of District Placements 
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Positive Behavior Support 
Date of Approval 
 
 
Uploaded Files 
 
 

1. How does the district support the emotional, social needs of students with disabilities? 

Central Bucks School District offers each student with any disability education programs, services and support that appropriately meet the student's needs for 
educational, instructional, emotional, social, behavioral, transitional, and related services. A student who requires special education in areas specific to 
emotional and social needs receives programing and services according to related services and specially designed instruction documented in the Individualized 
Education Program (IEP). The district provides a continuum of placement options to appropriately meet the needs of students with disabilities who have needs 
directly related to emotional and social functioning.  While the district houses three Regional Emotional Support programs, each school in our district educates 
and services students with a disability category of Emotional Disturbance and/or with social areas of need.   

 

Our Regional Emotional Support programs are designed to work with students who express greater emotional, social, and/or behavioral need.  The purpose of 
the regional programs are to provide more intense intervention with the end goal of having said students grow and master goals related to emotional, social and 
behavioral needs so that students can re-enter their home school environment successfully.  The regional programs implement program wide positive behavioral 
support and incorporate daily lessons derived from the AIM (Accept – Identify – Move) Curriculum, a behavior analytic curriculum for social emotional 
development in children.  

 

Our building-based supports for our students with emotional and social disability/need areas are supported in various ways in order to assure students are able 
to access the Least Restrictive Environment (LRE).  This population of students are provided with a case manager who helps to manage their educational 
program, as well as oversee and consult with all teachers on the child’s IEP team to implement any specially designed instruction and related services specifically 
related to emotional and social needs.  When deemed necessary, the IEP team will include the district’s social workers to help families gain access to outside 
agency support that may be able to support the child to a greater level beyond the school setting. The Central Bucks School District also utilizes Lakeside’s In-
School Counselor program to provide in-school counseling for our secondary and Mill Creek Elementary School students who require it to receive a free 
appropriate public education (FAPE).  The frequency and type of counseling services can vary based on the individual emotional and social need(s) of the 
student.   
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2. Describe training provided to staff in the use of positive behavior supports, de-escalation techniques and responses to behavior that may require immediate 
intervention. 

The Central Bucks School District has four Board Certified Behavior Analysts who work with IEP teams across the district.  The District has committed to hire two 
additional Board Certified Behavior Analysts starting in the 22-23 school year to provide additional support to the school based teams.  Their support role can 
vary from consultation to conducting Functional Behavior Assessment, writing Positive Behavior Support Plans, and providing direct coaching and modeling to 
teachers and staff.  Likewise, four Program Specialists work with teachers on more global behavior supports that can increase the behavioral momentum and 
environment of a whole class while also meeting the individual needs of specific students.  For more significant behavioral needs, the Central Bucks School 
District has four certified Safe and Positive Approaches Program (SPA) trainers that are re-certified yearly by the Devereux Foundation.  Using the SPA Program, 
the Central Bucks School District provides yearly training to teach staff safety techniques and personal emergency intervention techniques.   

 
 

3. Describe the district positive school wide support programs. 

Sections 218 through 255 of Central Bucks School District’s Policy Manual addresses behavioral policies and school wide support programs for all pupils within 
various policies, including but not limited to student discipline, weapons, terroristic acts/threats, suspension/expulsion, student government, student assistance 
program and wellness.  The aforementioned policies are geared more toward outlining expected behavior and supports for all students served by our district, as 
well as the outcome if expected behavior is not evident by any student.  In addition, Central Bucks School Board Policies 113 and 113.1 address special education 
and discipline of student with disabilities.  Most pertinent is CBSD Board Policy 113.3, which fully outlines the district’s policy on the use of positive behavior 
supports.  Through this policy, the district promotes the use of positive behavior support plans and, when necessary, the use of physical restraints via crisis plans.   

 

Pine Run, Bridge Valley, Gayman, Titus, and Barclay Elementary Schools are in their first year of implementing the Multi-Tiered System of Supports (MTSS).  All 
our elementary schools utilize Second Step curriculum which targets social and emotional learning with an emphasis on improving school wide behavior and self-
regulation.   Tohickon Middle School has started weekly training and professional development for their MTSS team which will officially become implemented in 
the 2022-2023 school year.  Tohickon is our pilot school at the secondary level; to be followed within the next two-three school years by our remaining 
secondary schools.  Less formally, each school in Central Bucks School District has developed school wide positive behavior support systems.  Students receive 
tangible evidence of praise and acts of kindness that are outlined in each schools’ behavior code.  District wide, the Boomerang Award system is implemented.  
Using the Boomerang Award system, students in each school can be nominated by community members, parents, and school staff for exhibiting positive 
contributions in the one of nine chosen developmental assets of school engagement, cultural competence, responsibility, equality and social justice, caring, 
honesty, reading for pleasure, and sense of purpose.   
 

4. Describe the district school-based behavior health services. 
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Central Bucks School District Policy 236 outlines the school district’s Student Assistance Program (SAP), which is a systematic process using effective and 
accountable professional techniques to mobilize school resources to remove the barriers to learning.  Any district faculty or staff can make a SAP referral, and 
school SAP teams have the responsibility to inform parents of need, provide community resources, collaborate with families and outside agencies, and develop a 
plan for in-school support services.  The Central Bucks School District also utilizes In-School Counselor program to provide in-school counseling in our secondary 
schools and Mill Creek Elementary School who require it in order to receive a free appropriate public education (FAPE).  The frequency and type of counseling 
services can vary based on the individual need of the student.  The Central Bucks School District also currently employs three social workers who provide 
counseling services as well as resources to students and families to access community based mental health and social services.  The District has made the 
commitment ot expand to eight social workers starting in the 22-23 school year to provide a greater level of support. 
 

5. Describe the district restraint procedure. 

Central Bucks School District implements Safe and Positive Approaches for Preventing and Responding to Crisis (SPA).  SPA is a comprehensive crisis 
prevention/intervention program designed to promote staff knowledge and competence in preventing, defusing, and managing crisis situations. Research based, 
set in current trends and best practice, SPA is a continuum of intervention built upon a least-restrictive philosophical approach. Its strong focus on positive and 
preventive measures aims to reduce and eliminate the use of seclusion and restraint.  At the current time, the district has approximately 300 staff, faculty and 
administrators certified in SPA annually.   

 

The methods and training in SPA provide our staff the ability to work through crises and stop or reduce the intensity. This includes, but is not limited to, 
detecting antecedents (triggers and signals), predicting behavior, and getting further assistance. Our certified teams also implement intervention with students 
prior to crisis, de-escalation, and reinforcement of non-crisis behaviors.  Entering restraint is always a last resort for the team involved.  Should restraint occur, 
this procedure is documented via a certified team member.  This documentation is then sent directly to our state reporting agency. 
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Intensive Interagency 
Please address any areas of concern with students who are placed on Instruction Conducted in the Home or who are at a substantial risk of waiting more than 30 
days for an appropriate educational placement. 
 
 
On very rare occasions, when an appropriate placement does not appear available, the district works through the local Intermediate Unit's Interagency 
Coordinator and Child and Adolescent Social Services Program personnel to expedite a placement. In such situations, the Intermediate Unit has taken the lead in 
creatively providing programming in the interim or long-term, oftentimes through adjustments to an existing program or by providing increased supports. The 
district has not experienced difficulty in providing programming for any group of students. The district's blended program of cyber schooling and "brick and 
mortar" classes has increased general education options for students with varied needs. 

 

Education Program (Caseload FTE) 
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Special Education Facilities 
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Special Education Support Services 
1Special Education Support Services 
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Special Education Personnel Development 

Autism 
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Positive Behavior Support 
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Paraprofessional 
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Transition 
 

 

Science of Literacy 
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Parent Training 
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IEP Development 
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Signatures & Affirmations 
Approval Date 
 
 

Uploaded Files 
 
 
 

• There are a full range of services, programs and alternative placements available to the school district for placement and implementation of the special 
education programs in the school district. 

• The school district has adopted a child find system to locate, identify and evaluate young children and children who are thought to be a child with a 
disability eligible for special education residing within the school district’s jurisdiction. Child find data is collected, maintained, and used in decision-making. 
Child find process and procedures are evaluated for its effectiveness. The school district implements mechanisms to disseminate child find information to 
the public, organizations, agencies, and individuals on at least an annual basis. 

• The school district has adopted policies and procedures that assure that students with disabilities are included in general education programs and 
extracurricular and non-academic programs and activities to the maximum extent appropriate in accordance with an Individualized Education Program. 

• The school district will comply with the PA Department of Education, Bureau of Special Education’s revision notice process. 
• The school district follows the state and federal guidelines for participation of students with disabilities in state and district-wide assessments including the 

determination of participation, the need for accommodations, and the methods of assessing students for whom regular assessment is not appropriate. 
• The school district affirms the Pennsylvania Department of Education that funds received through participation in the medical assistance reimbursement 

program, ACCESS, will be used to enhance or expand the current level of services and programs provided to students with disabilities in this local education 
agency. 

Superintendent/Chief Executive Officer 
 
Date 
 
 
 
 
 
 
 
 


